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Anxiety 

Definition 

Anxiety affects 3-5% of students, with ‘text anxiety’ affecting 33% of students.1 Anxiety can present 

in students in a number of ways, yet not everyone who experiences anxiety has an anxiety disorder. 

The term ‘anxiety disorder’ relates to those who have a specific anxiety related disorder, diagnosed 

by a medical practitioner, such as a Psychiatrist.  

Such disorders could include: 

• Generalised Anxiety Disorder 

• Social Phobias (sometimes with Agoraphobia) 

• Post-Traumatic Stress Disorder 

• Panic Disorder 

• Obsessive Compulsive Disorder. 

Many other students may experience symptoms of anxiety, without any diagnosis of a disorder. Some 

common signs that someone lives with and/or is experiencing anxiety includes: 

• heightened or tense presence and communication; 

• behaviour which could appear to be bossy or authoritative; 

• constant need for perfectionist work and frequent feedback and reinforcement from educational 

facilitators; 

• obsessiveness regarding times/dates/structure/classes; 

• avoidance of particular tasks or activities; 

• absence on days of testing or assessment submission; 

• physical symptoms such as feeling tense, hopeless, sick, headaches and joint pain. 

                                                        
1 http://www.cheri.com.au/CHERIAnxandEd_final.pdf.pdf  

http://www.cheri.com.au/CHERIAnxandEd_final.pdf.pdf
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Impact on training and assessment 

The stigma associated with mental illness may hinder people seeking professional help or disclosing 

their disability to their trainer or Disability Services Officer.  Symptoms are diverse and there are 

many implications for learners enrolled in vocational education and training. Learner performance in 

vocational training may be affected by: 

• severe mood swings; 

• short-term memory problems; 

• unexplained anger and irritation; 

• impulsiveness and unpredictability; 

• inappropriate or anti-social behaviour; 

• impaired concentration and drowsiness; 

• excessive persistence and hyper-vigilance; 

• constant concern about ‘what’s happening next’; 

• extremely low self-esteem and lack of confidence; 

• inappropriate interest in what others are or are not doing; 

• difficulty working with and relating to other group members; 

• frequent and (sometimes) excessive interruptions to lessons; 

• distress regarding technology and/or assessment expectations; 

• inability to cope with exam style assessments and/or failure to attend on such days that these 

are being facilitated; 

• significant stress regarding due dates and classroom structure (e.g. if you change the way the 

class was going to be facilitated, you could encounter frustration and anger from a student 

experiencing anxiety). 

Delivery and assessment strategies 

The following strategies are suggestions. Each student who lives with, or experiences anxiety will 

have their own individual support and learning needs and it’s recommended as a first step, that you 

ask them and/or their family or support network (if such a network is present and accessible) what 

the best ways to support their learning is.  

When liaising with anyone other than the student directly, ensure you maintain confidentiality, as per 
TAFE Queensland Privacy Policy.  

Presenting and communicating information 

• Offer a flexible delivery mode and program structure including use of 

electronic media. 



 

© TAFE Queensland 
Version 2.0 – February 2018        This is a modified document based on original materials prepared by the Department of Education and Training. 
Page 3                                                                                                                                                                               Uncontrolled copy if printed. 

• Ensure reading lists and handouts are available early in the program. 

• Provide lesson notes prior to training delivery (electronic and/or hard copy). 

• Preview new topics and demonstrate how new materials link to previous work. 

• Vary learning tasks, moving from concrete tasks to the more abstract. 

• Provide structured, small group activities and adequate time for learner interaction. 

• Model positive behaviour, self-talk and problem solving. 

• Avoid changes to learning and assessment when possible and, if change is necessary, ensure 

you provide sufficient notice, reasonable accommodations (e.g. extensions to due dates of 

assessments if appropriate) and appropriate explanation regarding the reason and/or 

justification for the changes. 

• Support the use of learning management systems (such as Connect) by providing support, 

demonstrations and information about how to access further support from Student Services. 

• Provide opportunity for the learner to withdraw from the group when necessary. 

Utilising technology to maximize student engagement 

• A reader/scribe can assist learners with reading and writing material. 

• Learning materials and information can be converted into formats that are accessible for the 

learner e.g. audio files (such as MP3 format), Braille (a tactile reading and writing code, which 

is read using the fingers) or large print. 

• Screen reading software such as Job Access with Speech JAWS) reads electronic material 

aloud to the user. It provides audible access to electronic information, software applications 

and the internet. 

• Magnification software (e.g. Microsoft Magnifier, ZoomText) enlarges the whole computer 

screen including text and application buttons / navigation. 

• Anti-glare screens and reducing the brightness or changing the contrast of computer screens 

can benefit. 

• Connect (also referred to as Desire2Learn) has numerous options to increase accessibility to 

information provided within Connect. Options such as screen readers, keyboard-only 

navigation, colour contrast accessibility features and zooming options are all available within 

Connect. Educators can access information about these options at 

https://connect.tafeqld.edu.au/shared/help/student/content/en/Accessibility.html. 

• Electronic magnification devices are available in portable, transportable, desktop and laptop 

based forms. They magnify or scan print based materials and objects. 

• Audio recording of training delivery or note taking (a person or digital note 

taker such as the Neo Notetaker) to assist learners with handwriting 

difficulties and / or with mishearing and misquoting. 

 

https://connect.tafeqld.edu.au/shared/help/student/content/en/Accessibility.html
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• A Disability Coach or Disability Support Worker can assist the learner with planning and 
organizing. The benefit to requesting a Disability Coach/Support Worker is that they may be 
able to look holistically at the support and learning needs of the student and provide some 
helpful ideas regarding software, or education strategies to help increase the student’s 
understanding, participation and engagement.  

All of the delivery strategies may be of assistance for assessment 

• Identify and discuss assessment options with the learner such as taped orals or practical 

demonstrations of competency. 

• Include self-assessment as a component of the course. 

• Avoid assessments that rely on exam style situations. 

• Organise a quiet space for assessment to eliminate distraction and reduce anxiety. 

• Put some time and energy into making the environment safe and friendly prior to assessment. 

This might include a conversation about something unrelated to assessment, and/or an ice-

breaker, or just a general debrief about how students are feeling. Helping students to relax and 

reminding them of the options available to them if they need them is helpful and supportive. 

• Make sure students understand what’s expected of them and that they have the opportunity to 

ask questions, prior to assessment commencing. 

• Provide opportunity for the learner to take frequent breaks if necessary. 

 

 

References 

• Kitchener, Betty & Anthony Jorm (2007) Mental health First Aid Manual ORYGEN Research 

Centre, University of Melbourne 

• University of South Australia (c2006) Teaching Students with a Disability 

• Beyond Blue ‘Do you think you know anxiety?’ (2016), https://www.beyondblue.org.au/the-

facts/anxiety  

• ReachOut (2016), http://au.reachout.com/all-about-anxiety-disorders 

 

Further Resources 

• Australian Disability Clearing House on Education and Training, www.adcet.edu.au/ 

• beyondblue: the national depression initiative, www.beyondblue.org.au/ 

• Clinical Research Unit for Anxiety and Depression, www.crufad.com 
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